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PRESIDENT'S

A Connection to the Past and a Strategic Vision for the Future
or this President's Corner I want to report to the
membership the results of a meeting held in late
January at Moody Bible Institute. A group of
current and past Executive Committee Members convened to develop strategic initiatives for ACSD as we
look to the future. ACSD has grown in membership
size and scope of operations to a point where a majority of the executive group's time at our twice annual
meetings focuses on operational issues leaving us without the opportunity to plan strategically for the future.
This was the second time that a group of present and
past officers have met for this purpose with the first
one being eight years ago. There were two important
results from our time together. The first was a significant discussion concerning the core values of ACSD
and the second was the development of strategic initiatives to help us pursue these core values.
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The result of our core values discussion was basically
a reaffirmation with some clarification and realignment of the mission of ACSD, which has been in
place since 1980 when ACSD was founded. The mission of ACSD has and will continue to include the following four elements.
l. Integration of the Christian worldview and
Biblical principles with the student development
profession.
2. Provide services to support the membership.
3. Provide opportunities for Christian fellowship
and renewal.
4. Provide meaningful professional development
opportunities.
The clarification and realignment of this mission as
envisioned by this working group was the development of prioritization of how this mission should be
pursued. We felt that the first element, the integration
of Christian worldview and student development practice was preeminent and a driving force for the other
three. What emerged and continues to take shape for
us is a four-quadrant model where a focus on integration of faith and practice will drive and inform our
efforts in the other three mission areas. I hope to continue to develop this model into a presentable draft
form by the time the annual conference is convened
at John Brown University this summer.
This reconfirmation of our core values guided the
group as we developed strategic initiatives for the
future . These initiatives will guide the current and
future executive groups as we provide direction
for ACSD. We developed initiatives to address the
following issues.

l. Diversity.
2. Financial Stewardship.
3. The relationship of student development with academic affairs including collaboration between the
two and how to make ACSD more appealing to academic affairs.
4. Student development's engagement in student
learning.
5. Promotion of and engagem ent in active scholarship by ACSD members.
6. Membership growth .
7. A series of operational issues such as term limits for
executive committee members, our use of technology, and conference rotation.
These initiatives will continue to be developed and I am
committed to keeping you informed on our progress in
these areas. It is our goal to include the membership in
this ongoing dialogue and invite you to provide us with
feedback. Please feel free to contact anyone on the
Executive Committee if you have any questions or comments on these issues.
I also want to encourage you to take an active part in this
process. We are currently forming three task forces that
will provide specific leadership in addressing some of
these issues. Task forces are being formed in the areas of
diversity, services to members at public institutions and
a best practices group. This final task force will be
charged to begin exploring more meaningful ways in
which we can focus on the integration part of our mission. If you are interested in serving on any of these
p lease contact me.
In closing I want to encourage you to be in prayer for
Steve Beers and the conference-planning group at
John Brown. I continue to be very excited about the
conference that they are putting together for us and I
am confident that it will be a meaningful experience. I
trust that you V\rill join us in Siloam Springs, Arkansas
in June of 2004.

Skip Trudeau
A CSD President
Associate Dean of Students/
Director of Residence Life
Taylor University,
Upland, IN

Serving
vVhile writing this column for the Editor 's
Disk, I'm days away from
boarding a plane bound
for Amste rdam with a
group of students who will be participating in a spring break service project.
For months we have been planning,
praying and preparing for what we
hope will be a meaningful time of serving and learning.
Getting ready to go takes time. There
have been countless meetings to attend,
forms to sign, international intricacies
to learn and travel logistics to conquer.
At times I have grown weary with all the
work necessary to make a service project possible for students.
Long gone are the days when students
simply scribbled their names on a rumpled sheet of notebook paper to
declare their intention to participate in
a service proj ect. The process has
evolved just as students ' expectations
have evolved. Students have grown to
value service projects as both a
Christian calling and as an important
piece of their educational experience.
Because of students' high expectations
for these service experiences, and
because we as leaders desire to maximize the opportunity, I feel compelled
to invest time and energy into the
process of team preparation. During
our training we have attempted to
implement some the "standards of
excell ence in short-term mission" (see
Winter 2003 Koinonia) so that we may
faithfully serve the people that God
places into our lives. This investment
sets the stage for the rich learning that
will follow.
At the service site I eagerly watch for
teachable moments. I look forwa rd to
being with students when their world

gets turned upside down
and they are forced to see
things from a different
perspective. I look forward to being there
when they catch a new glimpse
of who God is and what he might be
leading them to do. I can 't wait to hear
a student say, "the things I learned in
theology class helped me to converse
thoughtfully with an atheist." In addition to the privilege of serving and
learning about ministry in other parts
of the world, I cherish my role of walking alongside students as they integrate
faith and learning.
Saying "yes" to all the work and effort
associated with committing to the role
of leading students in a service project
may be one of the best choices I have
ever made. It's a joy to serve God in
the company of students who are
eager to learn and grow through their
outreach to others!
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Another source of 'joy in service" for
me has been my association with ACSD.
I have been blessed the past two years
to serve on the Executive Committee
through my role as Koinonia Editor. I
have especially enjoyed interaction
\l~th many of you who have generously
contributed to the Koinonia during this
time. Thanks for giving me the opportunity to serve the organization in this
capacity.

Wishes Or, Hope
By Michael liard

This spring we will be electing a new
Koinonia Editor along with Vice
President and Treasurer. I encourage
you to take a few minutes to vote in the
ACSD election (see ballot information
and voting insert card in the center of
this edition- due by May 15).
Kim Case, Koinonia Editor
Associate Dean for Student Programs
Northwestern College
Orange City, iowa
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Photographers Needed
Do you like taking photos? To assist the newly elected Koinonia Editor in planning
the Fall edition, I am looking for two people who would be willing to take photos
at the upcoming conference at.John Brown University, .June 7-10. Please contact
me (kmcase@nwciowa.edu) if you would like to volunteer.

Cover photo: Cathedral of the Ozarks at john Brown University, host site of the 2004 A CSD
Conference. Photo jJrovided by the Office of Media Relations at john Brown University.
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Editor's Disk
Thinking Theologically:
To Seek The Grace That
Redeems
By Todd Ream

EDITOR
Kim Case
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Engaging the Meaning-Making Power of Reflection:
An Evaluation of the Undergraduate Experience
by Tony Marchese

AJ

timeless, universal constant of the
human condition is our inherent
onging to live a life replete with
meaning. Though consideration of such a
proposition evokes a sense of veracity or
rightness within us, our ability to encapsulate this nebulous ideal within an analytical
paradigm enabling the understanding and
communication of its central tenets is formidable at best. Meaning and meaningful
are terms repeatedly employed by Student
Affairs practitioners to describe the preferred outcome of a particular even t, usually those involving students. We ask our-

It would be imprudent to imply that most
programming efforts are negligent in
addressing the co-curricular needs of students. It is, however, probable that because
our profession con tains few measurable
objectives that culminate at year-end or
upon graduation i. e. final exams, we initiate a relentless programming spree as we
educate within a domain that is concerned
with overarching life themes like appreciating diversity, considering the benefits of
seeking vocation over work, and choosing
to engage in relationships that are substantive. An implicit consideration might

If we are not providing students with the appropriate space
and tools to make their out of class experiences meaningful,
our efforts are inconsequential and may even exacerbate the
undergraduate years.
selves and each other, "Was it a meaningful
conversation?' "Did the student discover
the meaning of the experience?" Sound
familiar? An even more important question to ask ourselves is what is the meaning
of meaning and why is it important?
Does our programmatic intentionality containing vital components like authenticity,
frequency, and creativity ensure that students will describe a judicial hearing or student staff training as meaningful? No.
Though we might insist that our efforts are
markedly attentive to the n eeds of our student population, we must concede that
despite the excellence witl1 which we may
function, any attempt to craft a meaningful
experience is futile. Humans are not presented with a ready-made meaningful existence or one that mechanically generates
meaningfulness following certain behaviors; we must learn to make our lives rich
and meaningful. It is an act that requires a
degree of intentionality, thoughtfulness,
and effective assimilation.

suggest that since faculty are responsible
for educating toward a professional end,
Student Affairs personnel focus upon vital
life issues. What an enormous undertaking. This approach is exhausting for professionals and students alike. Because our
domain is so large and in many cases undefined, we have few curricular and behavioral safeguards to help ensure that our
efforts are beneficial and under control.
Our quantitative emphasis upon programming and the high value we place upon
heavily involved students communicates
the message that busyness is better. It is
quite possible that our ambitiousness to
"program wi thout ceasing" accounts in
part for the high turnover rate of co-curri cu lar educators and the exorbitant
amount of tired students.
Meaningfulness is not bestowed by educators and it does not occur through the
accumulation of numerous travels abroad
or extensive leadership involvement. Even
some of our best programming series that
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demand hours of preparation do not produce meaning. Meaningfulness is generated out of the coalescence of experience
and reflection. If we are not providing students with the appropriate space and tools
to make their out of class experiences
meaningful, our efforts are inconsequential and may even exacerbate the undergraduate years.
We exist in a culture that savors a reality
marked by perpetual motion and fluidity.
Stability could evoke accusations of an
ineffectual life or languishing. Our personal landscapes are of a variegated and
hardy sort, able to withstand extreme conditions and easily transplan table. We
acclimate ourselves according to our perceived needs of the present. In short, we
are addicted to change. We amuse ourselves with unbridled materialism, the
challenge of hooking up, and high intensity recreation. Our senses are inundated
with stimuli as we exhaust our being.
Upon initial consideration , reflection might
invoke unpleasan t images of sitting in a
frozen stc<te for countless hours or wandering through a lonely desert punishing one's
body in order to attain a heightened state of
consciousness. vVhile some may choose to
reflect in this manner, this is clearly only a
miniscule representation of its power and
process. Reflection can not only be a pleasurable activity for our students, it is unquestionably necessary if they are to have a
meaningful collegiate experience.
Socrates declared that, "tl1e unexamined
life is not worth living. " Professor Keating
(Dead Poets Society) talked of, "sucking the
marrow out of life." Oiliers, still, prefer a
technological paradigm by describing
reflection as tl1e process of downloading
everyday occurrences and ilioughts into
appropriate files enabling easy access for
meaning-making and life application. Let us
examine four practical suggestions that can
help ensure tl1at our undergraduates are
maximizing their co-curricular experience.

l. Formulate a co-curricular syllabus containing specific learning objectives that
accentuate the institutional mission
and clearly defines the role of co-curricular education. If it appears as
though certain existing programs/procedures are unnecessary or irrelevant,
eliminate them.
2. Refrain from appealing to the more is better principle. More programs can do
much to undermine learning and meaning-making. Are our students worn out?
Are we fatigued?
3. As new programs are formulated, be
sure to provide adequate space and
tools to enable students to make their
experiences meaningful. Consider logis-

• Journaling (This is a great way to
unload and make sense of pressing
concerns, the advantages and disadvantages of an impending decision,
clarification of motives, and to keep
an account of our thoughts. It is also
an excellent exercise that enhances
reasoning abilities and improves our
written communication.)
Like our students, we aim toward a life
immersed in meaningfulness. Amidst the
flurry of activities that can assault our senses and wear us out, let us learn to grasp
hold of the mundane occurrences that
generally are concealed from our scrutiny
and turn them into something beautiful
and meaningful. Student restlessness is
due in large part to their unconscious

A more focused co-curricular program that provides ample
space and tools for reflection can radically redefine and
strengthen the impact of Student Affairs within the university.
tical issues (Are we planning too much
in too short a time span? Is there sufficient downtime [space]? Are participants informed of the desired outcomes
for the program? Are students provided
with appropriate follow-up resources to
reflect upon and integrate the experience in to their lives?)
4. Familiarize Student Affairs educators
and students with meaning-making tools
including:
• Reflection (Kinesthetic reflection
works best for most people. Use shower time, driving, walking, and exercising to assimilate activities into meaningful categories)

quest for the fulfilled life. As educators, we
can reevaluate our current pedagogy and
determine if we are suffocating our students. A more focused co-curricular program that provides ample space and tools
for reflection can radically redefine and
strengthen the impact of Student Affairs
within the university. By introducing students to tl1e meaning-making power of
reflection, we extend to them ownership
for shaping their semesters into an extraordinary undergraduate experience .
Tony Marrhese is a Residence Education Comdinator
at Messiah College and Founder oJNow, Live
Coaching Services. He is pursuing a Ph.D in
Organizational Leadership at Regent Univenity.

• Solitude (Encourage students to take
a walk alone a few times a week.
Perhaps it would be advantageous to
be prepared with an issue to ponder.)
• Silence (Incessant music, television,
IM, and talking bombard our minds
with irrelevant stimuli and ideas. Most
of tl1ese things do not deserve to occuPY such a prominent place in our
minds. Our reflective capacity and creative faculties are often incapacitated
or dulled by unnecessary noise.)
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Task Forces
to be Formed
The ACSD Executive Committee is
currently forming three task forces to
research and provide direction to the
committee on three critical issues:

Diversity Task Force
• Explore ways that we as an
organization can become
more multicultural in our
membership and practices.
• Provide resow-ces for the membership as they deal with multiculturalism on their own campuses.

Members at
Public I Secular
Institutions Task Force
• The focus of tl1is group v.~ll be
on the unique needs and experiences of professionals who serve
at public/secular insitutions to
see how we as an organization
can support them.

Good Practices Task Force
• The focus of this group will be to
develop a set of standards of
good practices that members
could use on their own campuses to help in the assessment of
their programs.
If you have any interest in serving
on one of these task forces please
contact Skip Trudeau , via email at
sktrudeau@tayloru.edu or by
phone 765-998-5344. Our goal is to
have organizational meetings for
these task forces at the annual conference at John Brown University
inJune 2004.

''The Classroom
Is Not Enough ... "
The Reason for Residence Life
on a Christian Liberal Arts Campus.
by David M. Johnstone

Introduction:
As American troops moved
in to
Afghanistan in the fall of 2002, they were
confro nted with a disturbing situatio n.
Among th e prisoners of war, a 20-year-old
California man turned Taliban fighter had
been identified. John Walker Lindh "chose
to reject Ame1ican libemlism in o1der to serve a
regime that oppmssed women, stoned homosexuals
to death and executed dissidents. "' H is education seemed to be a mix of alternative
schools, his mother's Buddhism, Malcolm
X's Islam , and Islamic studies in Pakistan
and Yeme n! Neighbors boasted that not
only had he learned "to accept other cultures and peoples," but that his home
neighborhood of the San Francisco Bay
area, also "encourages critical thinking about
the US role in the world. "3 vVhile his learning

seems to have been diverse, an education
that truly encouraged critical thinking and
liberated him seemed to have been elusive.
Upon surveying th e details of his life [and
the type of society the Taliban encouraged], he did not seem to have a community that encouraged him towards a life of
discipline, grace and acco untability. I would
like to use this observation as a starting
point for a discussion of the educational
role of "community" particularly in a liberal arts setting [while not desiring to spend
more time on this particular man 's story].
In discussing the idea of the community, I
would assert that the academic community,
to the degree that it is distinct from the
institution and its curriculum , plays a significant and major role in a student's life
and education. More specifically, I would
suggest that a college 's residence life pro-
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gram is the best equipped and positioned
to encourage the creation , development
and maturity of a campus community.

Community and
the Liberal Arts:
Initially, the question arises over whether a
commun ity is really a significant and necessary part of the learning process.
Repeated ly asking students wheth er they
would be able to learn by themselves, the ir
answer has been a unanimous "no". In
fact, panic enters their eyes when they try
to im agin e learn ing course material,
understanding theories and do in g lab
work with out som eone with whom they
can interact. Th e biblical adage "iron
sh arpens iron" seems quite pertinent in
this regard. Beyond this, Parker Palme r

identifies tha t "tru th "
itself is a rela ti o nal
pursuit. It is "lo be
fou nd in the dialogue of
knowers and knowns. "·'
The relatio nal as pects
of learning a re the
found ations of a n educational community.
The no tio n of a citizenship tha t benefi ts
th e community as the
end goal has lo ng
been a part of the
unde rstandin g fo r a
liberal ed ucatio n. For
the classical Romans:
"The typical juslijication
joT the study of the liberal
aTts seems to have been
that such study is essentied if a man is to play the
mle of cilizen of the republic."' Wi th th e re turn
to cl assicism, the
huma ni sts asse rted ,
"lhe aim of educalion is
to prepan: lhe studenl to
play his m/,e of citizen in
the city."• Some in terpreters have eve n suggested that if "the life of
man as a citizen is lhe
proper aim of education;
liber·at sludies weTe
deemed Pssential lo lhis
end. " 7 This \~ e w of th e
purpose of a libe ral
arts educatio n was still
prevalent up to the middle of th e twe ntie th
ce ntury:' In conjunction with pre paring a
person for a role as a citize n within the
community, a liberal arts education also
sought to form individuals of good character• and ~rtu e . ' " These were th e twin aims
of classical liberal arts.
My arg1.unent, however, is that th e idea of
community should not arise only in the discussi on of the benefits or aims of the liberal arts. The community should also be
ackn owledged as one of the necessary parts
needed fo r liberal arts educatio n to develo p. The no tion and reali ty of community is
integral to the m eans and success of a libe ral arts education. It is an essential component for the accomplishment of the aims of
that education. While most wo uld agree
that a liberal arts education should encour-

age thoughtful citi zens and persons of charto assess inform a tion and extrapola te
acter, the quality of th e communities in
implicatio ns that enable them to commit
which indi~dua l s reside and are educated
the mselves to strong positions wi th humiliare frequently overlooked. Ernest Boyer
ty and realism.
observes that these residential communities
Mann oia suggest that there are four variare extrem ely importa nt: "the effectivenPSs of
abl
es necessary to encourage cri tical comthe unda graduate exjJerience Telates to the quali11
mitm
en t in a student. These are described
ty of camjms life." Therefore tl1e community takes a critical role in tl1e education of as: provoking (1) dissonance, enco uraging
(2) habituation while prm~din g both (3)
tl1e student. Boyer's use of the word "qualimodeling
and (4) communi!)'· Th ese fac tors
ty" can be evaluated by a student's level of
freque
ntly
dove tail, but each is necessa ry
involvement, parti cipatio n, engageme nt,
fo r dee p growth. Ideally, all as pects of th e
and interaction in campus life. This quality
campus expe ri ence are tools fo r creating
is directly tied to the relatio nships students
dissonance in a student's life. Examples of
build with peers, staff and fac ulty. They will
these
range from the material taught in
appreciate tl1 eir education, but they will
th e classroom , the relationships the stuvalue the relationships. Further, reflecting
de nt o bserves between faculty an d staff,
on cognitive, faith and moral development,
th e wo rship th at happens in chapel, to the
S haron
co n versa P a r k s
tions with
asserts that The relational aspects of learning are the
pee rs over a
gr owth
meal. Al l of
"a bsolutely foundations of an educational community.
th ese in te rdepends on
the interaction between the fJerson and his oT her actio ns are means by which tensions, questio ns a nd "angst" are discussed and
environment. " 12 It is clear that a campus e n~
explo
red . T hese "tools" challenge th e way
ronment can have a tre mendous impact on
stud e n ts ex perience th eir lives . T hey
the success and survival of a student.
e ncourage students to examine the lens by
Therefore, to assert that a campus en~ron
whi ch they view the world . Dissonance by
ment can have a significan t influence on
itself does not bring the student to a level
the development of a student is not unusuof unde rstanding and wisdom. The pural. Yet, how is a community placed witl1in a
pose of disson ance is to encourage th e stupaedagogical paradigm? How is it intenden t to identify and integrate the implicationally used for educating students?
ti o ns of their reflections into a way of life
that exhi bits more integri ty. These impliCommunity and
catio ns are translated into habits, patte rns
the Learning Process:
a nd "ways of living" which refl ect a
tho ughtful and critical response to these
V. James Mannoia explains why the notion
of comm Lmi ty is import:.o<n t for the paeda- situa ti o ns which provoke questio ns.
H owever, living examples th at demongogical enterp rise . H e describes four varistrate and provide options for respo ndin g
ables (outlin ed below) as being essential
to th ese issues must also be present. Th ese
for what he describes as c1itical commitment.
models are individuals that pro~d e students
Critical commitme nt on the part of stu,.,~ th multiple responses or even paradigms
dents is being neith e r dogm atic nor cynifor respo nding to situations or li1~ n g th eir
cal, Mannoia describes it as being
life. Besides modeling, a student also needs
. . . beyond dogmatism in afJf;lying the best
an e m~ ro nm e nt that pro~d es security and
criticallools available to the real questions of safe ty. A community provides the contex t
life. They go beyond C)>nical skeplicisrn in
th at gives th e student this sense of security
theiT willingness lo be cmnmitted in spite of in th e ex ploration of their own identity
doubt. They recognize the limitations of and learning.'·'
human understanding and yet are prej;ared
In this discussion of the liberal arts, we are
to take a stand and even stake their lives.13
particularly concerned about Christian libC1·itical commitment is o ne way of describing
eral a rts. Therefore , in a discussion about
tl1e aims and goals of a liberal arts educacommunity and the liberal arts, it is necestion. It propels a stude nt to grasp a mix ture
sary to state the ob~ous: J esus Christ is and
of knowledge and understanding in order
sho uld be th e center of any campus comto make "~s e decisio ns. It equips a student
munity. As Mitchell writes:
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The ACSD
2003-2004
Web Placement
Site
The ACSD
2003--2004 Web

again include both candidates
seeking positions and institutions with positions available.
Placement services are available only to current ACSD
members prior to the annual
ACSD conference in June.
All web-based edition entries
will be posted within five
business days. Those submitting should log onto
www.acsdhome.org and then
go to the placement section.
Appropriate directions are
included there. Submissions
will remain in the web-based
listing until August 15, 2004,
or until the submitter
requests removal.

If community has to do with mutual compatibility, similarities in educational bachground, psychological make-up, or social status, rather than the Lordship ofJesus, we are
building on the premise that something more
thanfesus is necessary for unity to occw: 15
Christ must be the center of any institution
that claims allegiance to him.

Defining "community:"
There is a challenge in defining the term
"community," for it can be a fluid term, difficult to identifY and define. It is used to
describe groups with similar aspirations,
and others who have large and nebulous
shared experiences. I would suggest that in
the light of what Mannoia identifies as
being needed for deep learning, a community needs to provide and encourage a couple of factors in order to successfully be a
part of the educational process. vVhile I will
describe these in different terms, Parks has
captured the essence of what a community
needs for it to be an educational agent. A
community must provide for its members a
balance of what she calls the "two great
yearnings." 16 It seeks to respond to "the
yearning for exercise of one's own distinct agenc)'
(one:, own power to make a difference) and the
yeaming for belonging, connection, inclusion,
relationship, and intimacy." 17

Community as a Place of
Security and Intimacy:
As Parks suggests, students are desperate

The only paper edition published will be distributed at the
annual conference. The
Conference edition will be a
compilation of those individuals who register for the placement service at the conference.
Individuals may receive
undated paper copies of the
web-based publication by
sending requests to:
Dr. Stephen Beers
John Brown University
2000 West University
Siloam Springs,AR 72761-2121
501-524-7133
sbeers@jbu.edu

for intimacy. Their friendships are inviolable and of great inf1uence. 18 The greatest
sin, in their eyes, is betrayal or breaking
trust. Ironically, while they seek depth in
their relationships, they are surrounded by
a culture that is fearful ofintimacy. Intimacy
implies risk, commitment and potential
pain; these are intimidating possibilities for
an individual. North American culture is
also permeated with sexual imagery that
extols the virtues of gratuitous sex. While
pundits suggest otherwise, there is no intimacy in the casualness in media depicted
sexual relationships. It is no wonder that
students are deeply conflicted. As Levine
and Cureton observe, "Traditional dating is
lmgely dead on college campuses." 19 Students
move toward group dates, casual one-night
stands, or other unpartnered group activities as a way of preventing the vulnerability
of close relationships. These are ''jJractice[s}
that provide.. . protection from deeper involve-
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ment and intimacy." 20 With parallel thoughts
in their conscious and unconscious -students are afraid of intimacy, yet are longing
to be known. While they are hesitant to
move towards vulnerability, they have an
intuitive desperation for relationships
deeply rooted in trust, mercy and kindness.
Students are coming from hard painful
backgrounds permeated with abuse, eating
disorders, family suicides, school and personal violence, drugs, sexual experience
and spiritual desperation. In Levine &
Cureton 's study, "deans of students reported on
the growing rate of dysfunctional families among
their students. The)' talked of violence; instability; blended families; emotional, sexual and
financial problems." 21 Freshmen are starting
at a different place than past student generations. Christian students have not been
protected from these traumas. "The bottom
line is that students are coming to college overwhelmed and more damaged than those in previous yean. " 22 As the theme for the sitcom
Cheers sings, students are looking for a
place where "ever)'one knows their name." To
be known, to be able to trust, to be accepted irregardless of the things you do or
don't do is the yearning of their heart.
Many long for roots, a sense of belonging,
and strong relationships, but they fear they
will never have them. 23
This fear is the greatest tragedy, for the
Christian campus is more than able to
meet the "yearning" of these students. A
Christian campus can be a place of refuge
for the fearful; it can bring grace and trust
into their lives. A Christian campus community can [and should] provide deep
opportunities for security and the possibilities for intimacy. How this works out in real
terms can be seen by the following responses to students:
a. A young woman whose family has been
obsessive about exercise, athletics and
appearance was in the midst of major
struggles with bulimia. She regularly
vomited; daily used laxatives and significantly exercised two or three time a day.
She found grace, kindness and affirmation from peers, staff and teachers not
for what she accomplished or how she
appeared. She found that others could
love her just for being a child of God.
b. A male freshman was suspended for a
major alcohol situation and then was
caught up in another significant discipline issue. He was considered a "bad

boy" on campus, but at hom e, he was
th e "good boy." At hom e, all he did was
drink; all his friends snorted cocain e.
Through the investment of staff and stude nts, he began to make wiser choices
about the way he lived. Most of all , he
came to understand that acceptance was
not contingent on what he did or did
not do.
c. The collaboration of Residence Life staff

with academic advisors to intervene in
the lives of students who are struggling
academically demonstrated to students
that they are not just a faceless number.
This became a demonstration that multiple areas of campus were comm itted to
assisting students in succeeding.
Answering work orders, navigating n etwork
concerns, responding to medical emergencies, and learning names all become a
means for communicatin g to th e student
that they have a place in this communi ty.
That someone is prepared to expe nd some
energy for their sake is often a surprise to

many students. These seemingly mundane
tasks are ways to assist a student in realizing
that it is possibl e to develop intimacy, find
people to trust and establish a place of
refuge and security. Whe n dissonance arises, an environm ent of security is paramount fo r a student. However, at the same
time the community and environment
must be a place that challenges, provokes
and broadens the student's vision.

Community as a place of
Significance and Purpose:
A healthy community is o ne that is able to
look to the needs of its members by providing intimacy, security and deep relationships. Howeve r, if this becomes the
primary hallmark of a group, it becomes
dangerously exclusive and insular. If a
community asserts that on e of its missio ns
is to reflect J esus [as "Christian liberal
arts" implies] it must be inclusive and purposeful. For a commun ity and its m embers to maintain a life, which exhibits the
life of Christ, they must seek both the

inward care of its members and external
impact o n the wo rld. This n eed for an
ex tern al impac t is felt by many students. It
is a need "to make a difference." ' '
This need to make a difference is also
defin ed as a need for significan ce. I would
assert that all human beings have a need for
both security and significance. They need a
place of safety and intimacy, but they also
need to have a purpose. Students need to
reali ze that they will be missed. Someone
will notice if they are not presen t, they have
a role to play in this world. It is tied to their
visions and dreams about life. They are desperate to know what happens after college.
The ir four years at college should be a time
wh en th ey begin to see how they might collaborate with the Spirit of God in multiple
vocations and places. It should be a tim e
whe n they are surprised with how God uses
th e m in current events and future
moments. It is a time when their vision and
worldview is blown beyond their horizon.
H ow is this done through a residence life

Wholehearted.
A graduate education. A Christian worldview. And a wholehearted
investment in your intellectual, spiritual, and professional development.
Earn your Master of Arts in Higher Education in one of our two
convenient program tracks: accelerated or institutes program.
Concentrate your studies in student affairs administration ,
educational leadership, college teaching or campus ministry.
hed@geneva.edu
724-847-5567
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program? It is done by challenging students to consider leadership roles for
which they do not feel qualified. It is by
assisting them with study skills that open up
the vistas of an undeclared major to the
pursuit of scholarship in mathematics, li terature or fine arts. It is encouraging them
to participate in debating tournaments that
demonstrate their skills as communicators.
It is helping the "prima donnas" "get over
themselves" so that they are able to extend
kindness and blessings to others. It is by
bringing faculty and staff to share their stories so that students discover new models
for living their lives. By providing tools,
resources, relationships and connections,
Residence Life can assist students to envision what they can and might do in the
spheres in which they live.
Is this "community building" restricted to
residence life? I would suggest that all who
describe themselves as members of the
community have a responsibility for it.
While Residence Life may be the best
equipped and stmctured to encourage a
community's growth, all members have a
role to play. Too often indi1~du als will
excuse themselves by asserting that they are
not trained well enough in "that area or discipline" or "that they are not a good
enough model." They are concerned that
they may do more harm than good or they
just want an excuse. Nothing can be said to
the faculty or staff member who does not
want to interact with students in less than a
formal classroom role. Howeve1~ to those
who disqualifY themselves a change of perspective is needed. It is tme that not everyone is a professional counselor, mentor or
advisor. As well, students do not need more
peers [those who are equal]. They need
those who are prepared to stand beside
them or in "their corner." Standing beside
them can be as simple as teaching a student
to bake a pie or join you in changing the oil
of your car. It is as uncomplicated as setting
an extra plate and having the student join
you for a meal. There is something significant about sharing the seemingly mundane
things of life with someone who rarely experiences them. A meal 1vithout a tray; laying
on a non-institutional carpet; playing 1vith a
child; ha1~ng a candle lit in a dining room ;
washing dishes after a meal are some of the
simple things a student never experiences
while at college. These experiences become
moments of conversation and connection
between faculty/staff and a student. These
are moments that can further a student in

their academic pursuits and their spiritual
maturity. Seize these opportunities; the risk
is worth the extremely high return one
receives. The campus community is deepened every time this happens.

Community is the reason for
Residence Life:
The Annapolis Group, an assembly of leading liberal arts institutions and their leaders, has written in its mission statement that:
... residential liberal arts colleges, with
the kind of community of learning and
living they create, offer one of the most
transforming environments in which to
pursue a post-secondary education ."''
A campus residence life program, if it
seizes the vision of community building, is
the best positioned constitu ency to assist
in the development of the setting needed
for learning. Purely by its influence on
vast numbers of the residential liberal arts
college commun ity, it has the ability to
shape and sculpt the experiences and culture of the campus.
However, residence life's greatest asset is
also its greatest weakness. Residence Life
staff members are some of the few on a college campus who are given the mandate
and time to establish relationships with students, staff and faculty. Theirs is the opportunity to establish connections between the
different areas of campus. They are free to
use multiple means and styles in order to
fos ter understanding and respect between
the various spheres that make up a college.
Yet, as Mannoia warns, a complete focus on
the relational poses some possible dangers.
He writes,
. . . there IS a 'divide' between those
responsible for formal curriculum and
those responsible for residence life.
One staff is responsible for social development, another for faith development,
another for cognitive development. .. 26
It causes a bifurcation on the campus. Too
often, a residence life program is primarily
focused on social development. It needs to
focus on social, cognitive, ethical and faith
development simultaneously. It needs to
assist in transforming "the summer camp
feel" and the "cruise ship experience" of
the residence hall into a force that assists in
the educational mission of the college. If
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the institution's educational mission is to
develop 1vise, knowledgeable, thoughtful
and whole students, the collaboration
between Student/Residence Life and the
academic divisions is essential. A casual
observer would acknowledge that student';
are in college to learn and that most of the
cognitive development occurs in the classroom and laboratory. Reality also demonstrates that students only spend about 50
hours per week in class and in studies [if
they are diligent]. Over 100 hours of discretionary time are left for sleeping, eating,
playing and "hanging out. " The bulk of
that time is spent within the residence hall
or 1vith friends and roommates. If the
implications offm·mal instruction are to be
internalized by students, those responsible
for shaping the residence halls and other
campus living areas must intentionally create environments, opportunities and communities that allow for this learning to take
place. My hope is that these reflections may
become a primer for discussion that will
provoke both residence life and academic
programs to utilize, maximize and transform campus communities to assist in the
goals of a Christian liberal arts education.
Therefore as stated above, a campus residence life program is potentially the bestpositioned group to encourage the growth
of community for the educational purposes
of a liberal arts college. Soli Deo Gloria
David M. .Johnstone and his family live in
Newberg, 0 R. He is the Associate Dean of Students
at George }ox UniversiL)', djohnslo@georgefox.edu.
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For the Position of Vice President
Education:
• B.S. -University of Wisco nsin- Stevens
Point
• M.A.- Ball State University
• Ed .D- Azusa Pacific University

Experience:
• 1980-88 -Assistant Director of Student ser'~ces, University of Wisconsin Marshfield
• 1988-prese n t -Dea n of Students/ Vice
President for Student Development,
Northwestern College

ACSD membership:
• ACSD member for 17 years

ACSD leadership positions and
presentations:
• ACSD Conference Host Chair, 2001
• New Professionals Retrea t

Paul Blezien
Vice President for Student Development
Northwestern College
Orange City, Iowa

Goals for the position:

Experience:
• 15 years, chief student development administrato r, Belhaven College, 1983-1989 and
1996-present
• 5 years, missionary in the Arab world

ACSD membership:
• ACSD member for 8 yea rs

ACSD leadership positions and
presentations:

Vice President for Student Learning
Belhaven College
Jackson, Mississippi

• Co-organizer and presenter at th e first Mi dlevel Professionals Retreat, 2003 Annual
Conference, Wheaton College
• Mentor/ presenter, New Professionals
Retreat, 1999-2002 Annual Conferences at
Biola University, Taylor University,
Northwestern College, and Lee University
• Southeast Regional Director, 2000-2002
• Workshop prese nter, "justice & Mercy: A
Biblical Framework for Student Discij;line, "
1998 Annual Co nference, Calvin College

Goals for the position:
Education:
• PhD, Unive rsity of Mississippi, Higher
Ed ucation and Student Perso nn el
• MS, Florida State University, Higher
Education and Student Personn el

Vision for ACSD:
As the membe rship of ACSD grows so does
the potential for impact. The organization
has fostered relationships among colleagues
and institutions that have challenged each of
us to levels of commin11ent and excellence
consistent with the call He has placed upon
us. Those relationships have also provided
support necessary to meet those challenges.
Amidst the programs and initiatives it is
important to co ntinue to promote the level of
fellowship that wi ll empower ACSD and its
members to positively affect the world for His
sake and leave Christ shaped imprints on the
landscape of eternity.

To lend the strengths, talents, and ex periences
God has enu·usted to me to th e organization
and indi~dual members of ACSD. This would
be true of the specific assignments of the posi-

• BS, Mississippi University for Women,
Communications

Pam jones

tion of Vice President (e.g. ongoing growth of
the placement exchange) and the general
responsibilities of an Executive officer.

• To be a faithful , co ntributing team member of ACSD Exec utive, see king God 's
guidance as we co nsider the great opportunities ahead.
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• To promote and expedite effective and efficient ACSD Placement Sen~ces , connecting
em ployers and position-seekers both online and at the an nual co nference.
• To support and encourage the ACSD
President in his duties and to be prepared
to assum e leadership at any such time as I
mi ght be called upon to step in for him .

Vision for ACSD:
As we struggle to integrate biblical u·uth in
the work and li ves to which God has cal led us,
we Christians have rarely ever been more in
need of enco urage ment and discernment.
T he relevance of ACSD to both inform, challenge, and eq uip the present and coming
generation of those who daily influence multitudes of students cannot be underestimated .
My visi on for ACSD is that through "iron
sharpening iron" in quality Christian worldview programs, writing and research, fellowship, mentoring, and leadership we members wou ld move ACSD ahead in th e 21st
ce ntury. I beli eve it is our call to offer "~s
dom an d enco urage me nt amid a "crooked
genera ti on" in which we are called to lead
and prepare students.

For the Position of Koinonia Editor
Education:
• BA in English from Calvin College
• MA in Co un seling from Mi chigan State
University

Experience:
• Resident Direc to r, Calvin College 1990-1994
• Coordi nator for Stud ent Leadership
Development, Calvin College 1994-1997
• Counselor, Calvin College 1994-1997
• Instructor, und ergrad at Calvin and
Westmont, Graduate at Geneva College
• Director of First-Year Programs and
Disabili ty S e n~ ces including Orientation
and academic advising, Westmont College
1997-present

ACSD membership:
• ACSD member for 14 years

Goals for the position:

Julie DeGraw
Director of First- Year Programs and
Disability Services
Westmont College
Santa Barbara, California

Through sernng as Editor, 1 would support
professional development by providing current and relevant information. I would be
broadly connected to members to gain perspectives on wh at topi cs th ey would like to

Administration and Poli cy Studies
(Projected Compl etion Date: May 2004)
• M.Ed. , University of Tenn essee at
Chattanooga, December 1992, Counseling
• B.A. , Lee College, May 1990, Psychology,
Graduated Cum Laude

Experience:
• Director of Student Development, Lee
Unive rsi ty, 1997-present
• Instructor of Psyc hology, Lee University,
1996-prese n t
• Coordinator of Academic Assessment, Lee
University, 1996-2001
• Counselor, Lee Unive rsity, 1995-97
• Site Manager, Hiwassee Mental H ealth
Center, 1992-95

l

l

ACSD membership:
• ACSD member for 8 years

Mike Hayes
Director of Student Development and
Instructor of Psychology
Lee University
Cleveland, Tennessee
Education:
• Docto ral Candidate, Unive rsity of Tennessee
at KnoX\~lle , Present, Educa tional

ACSD leadership positions and
presentations:
• Co-Ch airperson for ACSD 2002 Conference
(Celebrating Co mmuni ty)
• Chair of Public Relations Committee for
ACSD 2002 Co nference
• Currently spearh eading a re,~si o n of tl1 e
ACSD Conference Planning Manual
• Presentation at 2000 Conference at Taylor
University, "Personali ty and Leadership:
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lea rn about and to solicit those who might
have something to conu·ibute. I would also
be a stro ng and dependable part of the executive tea m in supporting th e broader mission
of ACSD.

Vision for ACSD:
I hope that ACSD will continue to pr01~ de a
challenging place to stay current in th e practi ces of our fi eld, whi le also intentionally see kin g and disc ussing the ways in wh ich those
practices should be influenced by our fa ith. I
would like to continue to push our contributions to th e field of student development as a
who le by our continued presen ce and parti cipation in oth er national student development
organ iza tions. I also think we need to continue to find ways in which to make ACSD more
welcoming, supportive and applicable to professionals from diverse racial and religious
bac kgrounds.

How are They Related Among College
Student Leaders?"

Goals for the position:
ACSD's mos t valuable asset is our membership-ri ch in expertise, experi ence, and tl1 e
diversity of gifts. As Koinonia Editor, I wou ld
pursue quality contributions from our members, wh il e continuing to enhance tl1 e rece nt
improve ments of tl1e publication . I also wou ld
explore posting tl1e newsletter on our website.

Vision for ACSD:
I have e1"Uoyed watching ACSD 's growtl1 and
d ive rsification and tl1e expansion of mem hership se rvices. In tl1is ve in, my vision caJls for
co ntinued growtl1 in membership and ser'~ces , whil e seeking to enhance our \~sib ili ty
and professional identity.
We must co ntinue to reach out to fell ow
believe rs in institutions underrepresented in
our membership (i.e., professionals in historically black colleges, secular institutions, internation al institutions, and otl1er Christian colleges) and offer training, resources, and re lationships tl1at meet tl1eir needs. One key way
is to enhan ce our presence at conferences and
onlin e. We can begin by offering our publicati ons (Koinonia and Growth) on our website.

For the Position of Treasurer
• M.A. in Student Services, Azusa Pacific
University
• B.A. in Education , Baylor University

Experience:

Eileen Hulme
Vice President for Student Life
Baylor University
Waco, Texas
Education:
• Ph. D. Educa tional Administration ,
University of Texas

• Vice President for Stud ent Life and CoDirec tor of the Master's in Student
Personnel Program, Baylor Unive rsity
• Assistant Vice President for Sn.1dent Life and
adjunct faculty member in th e doctoral program in Higher Educa tion , Baylor Unive rsity
• Vice President for Student Life, George Fox
University
• Research Fell ow, University of Texas
• Doctoral Intern, Am eri ca n Co uncil on
Education, Washin gto n D. C.
• Associate Vice President and Dea n of
Students, Unive rsity of Houston , Clear Lake
• Director of Student Ac ti1~ti es, University of
Houston , Clear Lake
• Area Coo rdin ato t~ Trini ty Unive rsity

ACSD membership:
• ACSD member fo r 8 years

ACSD leadership positions and
presentations:
• Membership Chair, 2000-2001
• Faculty Member, Mid-Level Professional
Reu·eat, 2003
• Program Chair, Regional ACSD
Conference, 2002

Vision for ACSD:
ACSD has a tim e-honored reputation fo r pro~~din g o utsta ndin g services, thought-provokin g professional development opportunities
and rejuvenating fell owship. Howeve r, ACSD
has tl1 e potenti al for an even greater impact
for Christ in bo tl1 Christi an and secular higher education. To realize tl1is potenti al it is
criti cal for tl1 e association to set a clearly articul ated, uniqu ely Christian , stud ent personn el
agenda tl1at in fo rms our professional development, se rvi ces and sense of community. This
collabo ratively-informed age nda should be
forward-think ing. It should provide a forum
to improve current practice and to challenge
our organ iza tion to obtain greater levels of
excellence fo r th e glory of God

Education:

Goals for the position:
• To serve th e executive committee and th e
membership ofACSD through prese ntin g
tim ely and acc urate fin ancial reports.
• To co ntinu e to manage tl1e ACSD funds in
a fis cally res ponsible manner.
• To ex plore ave nues for growth and diversifi cation of funds 11~th th e pwvose of supporting new ACSD initiatives,

Experience:

ACSD membership:
• ACSD member for 10 yea rs

Director of Student Activities
Palm Beach A tlan tic University
West Palm Beach, Flo,rida

Goals for the position:
• To maintain acc urate financial resources
for th e orga nization
• To pro1~ d e relevant information to th e
exec utive committee enabling th e organi zation to be good stewards of God's reso urces
• To se rve as an acti ve member of th e executive co mmittee by employing my Godgiven strength of strategic plannin g when
appro pri ate

• MS in Co unselor Education - Student
Personnel Services in Higher Educa tion ,
Emporia State University, Emporia, KS
• BA in Elementary and Special Education,
Ottawa Unive rsity, Ottawa, KS
• Palm Beac h Atlantic Unive rsity
Director of Studen t Acti vities - 10 years
Intetim Vice Preside nt for Student
Developme nt
• Ottawa University
Assistant Dea n of Students - 3 years
Unive rsity Co un selor- 1 year
Resident Direc tor- 6 years
Coordinator of Student Activities - 6 years

Janice G. Trigg

• Koinonia Research Anicle, Winter, 1999

ACSD leadership positions and
presentations:
• Treasurer since 2002
• New P!·ofessionals Retrea t fa cilitator 1999

14

Vision for ACSD:
I have see n in credible growth and development in th e yea rs tl1at I h ave been a member.
T he orga niza ti on has bee n set on a co urse of
membership ex pansion, en hanced professionalism, increased academic pursuit, and
tec hn ological advan cements. The assoc iation
has co nsistently fu llilled its mi ssion of
exch anging ideas, enco uraging networkin g,
regional and annua l co nferences, appl0 ng
sc riptural principles to developmental tl1 eo ry
and enabling its members to be more effective in ministering to students. I believe we
need to co ntinue to listen to the needs of our
mem bership, keep an eye on tl1e u·ends in
highe r ed uca ti on and the changing needs of
our stud ent populations and become leade rs
in the fi eld of hi gher education.

TheACSD
Executive
Committee is
delighted to
offer up to ten
scholarships
for persons of
color who work in
student development to attend the
annual conference at
John Brown
University, June
7-10, 2004.
Although ACSD
cannot cover
your travel
costs, the scholarship covers tl1e $230
conference fee and the fee to attend a
pre-conference workshop.

dam and Renee are both seniors
who were married this past sum mer
nd are now living in married housing on campus. T hey are learning what it
means to be married adul ts, and taki ng on
respo nsibilities that they have never had to
ass um e. They have learned to be creative in
reducing spending since they are now
responsible for all of their living expenses,
from toilet paper to utility bills. For example, in order to save money on wate r they
will go to the bathroom several times
between the two of them before they will
enjoy the luxury of flushing the toilet. I was
very am used at their creativity and frugali ty,
but I also began to recognize an issue that
is so meti mes overlooked by Student
Development Professionals.
I am currently a Resident Director and this
is my 7th consecutive year li,~ng in some

form of on-campus housing. I spent four
years on-campus as a student, and this is my
third year living on-campus as a professional staff. Sure I have had to barter my right
to burn candles, own a pet or have a real
Christmas tree, but I have in exchange
gained invaluable insight into the lives of
college students. Comparing the lives of
students inhabiting on-campus living quarters has unveiled to me a somewhat
neglected opportunity to educate students
on the importance of stewardship. Let me
explain. Most cam puses have different
types of studen t housing, some of which
charge the students a boarding fee that
includes all the utilities, such as water, elecu-ic, phone, garbage, etc. There are other
living arrangements that allow students to
pay a lower boarding fee with the understanding that th ey are responsible for their
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We welcome your application for one of
the multicultural scholarships! Please
mail , fax or email your application so it is
received no later than Friday, May 3. Send
to Skip Trudeau, President of ACSD,
Taylor University, 236 W. Reade Ave. ,
Upland, IN 46989-1001; orfax to 765-9984840, attention: Skip Trudeau; or email to
sktrudeau@tayloru.edu. You will be notified by May 10 as to wheilier or not you
have been awarded a scholarship.
Please include the follmving in yo ur
application:
•
•
•
•
•
•
•

Name
Name and address of institution
Ema.il address
Job title
Person you report to
Summary of responsibilities
Number of years you have been in
student development

Describe on one page or less th e
fo llowing:
•

how your participation in ACSD and
the annual conference would
enhance the organization
• how participation would benefit you
personally and professionally

own utilities and expenses. This form of
housing is good preparation for the students ' transition out of college. What I
have found is that students show a greater
amount of frugalness and stewardship with
all of their resources when th ey are directly
paying the bills.

identifY and respond to the need for stewardship in different ways so let this be a
place to start from .
The main issue here is that it seems students are not good stewards \\~th their
resources if it appears that someone else is
paying the bills. For the most part, this carries over from a pre-college lifestyle where
mom and clad paid for everything.
Especially here in Ame rica our students
seem to be use to an endless supply of
resources, so they don't co nsider a need for
conservation. Student transition into adulthood is gradual , and so is the responsibility
for paying for their living expenses. When
students are charged fo r board, they take

use. They are now aware of the problem,
and being more intentional about honoring God with all of their resources, even the
ones th ey don 't directly pay for. Our goal
should be to help students reduce the
amount of waste, and teach them a biblical
model of stewardship that they can carry
with th em into their adult lives.

After thinking about Adam and Renee's
Another way that we can encourage stusituation I jogged my memory bac k to th e
dents to be good stewards is by exampl e.
year I moved into an apartment on-campus
When we are not spending our own money
that no longer afforded me the opulence
it is easy fo r us to forget the importance of
of an un ending supply of heat, wate r,
phon e, etc. My roommate and I would
penny-pin ching. We can get carried away in
leave th e gas stove on all night, pouring
our departme ntal spending whereas in our
warm gas into the apartment because we
personal budge ts we look for creative ways
didn 't pay for the gas, but we did pay to
to save mon ey. Charles Schroeder, editor of
turn th e heat on. I remember
About Campus, suggests that
time limi ts in the shower, never
Our goal should be to help students reduce Stude nt Development Professionals
turning on the lights while th e
embrace th e current season of budthe amount of waste, and teach them a
sun was in the sky, and layering
get cutting as an opportunity for
cloth es during the winter to
stewa rdship (About Campus, J an.
biblical model of stewardship that they
keep from turning on the heat.
2003 p. 1). He encourages us to
All these thrifty endeavors did
can carry with them into their adult lives. "full y embrace the duties and oblignot come about in my life until I
ations associated "'~ th stewardship"
was personally footing the bill, and I have
for granted all of the expenditures that
rath er than bemoaning the budget shortnoticed that same trend among th e stu- come wi th that. Stude nts can become
fa lls. It is pretty safe to assume that camde nts Tlive and work with. I have de lighted
wasteful and frivolous with their resources,
puses everywh ere are in a time of fin ancial
in watching students scrimp and save as
instead of actin g as stewards. We can
hardship, whi ch forces them to look at the
they learn the responsibility of being an
address this issue by educating students on
prioriti es in spending. vVhat better time to
adult with real adult bills.
tl1e importance of stewardship and their
teach our students how to be economically
role in the schools budget. If students feel
prud ent when working with a departm enOn the other hand, if you take a trip
some sort of ownership in helping the
tal budget? As our students watch us wisely
through what seems to the students to be
school save money, th ey may start to be fruusing o ur departmentally budgeted mon ey,
an all expense paid residence hall , yo u may
gal in ways tl1at can add up to make a difhopefcrlly tl1 ey wi ll implement stewardshi p
notice students who are not so carefLtl to
ference. If every student is conscious of savinto tl1 eir working budgets when tl1ey go
turn the lights out when no one is around,
ing electricity a nd wa te r and other
out into the work force tl1emselves.
or refrain from nmning the heat or air conresources like paper and soap, the school
ditioner at non essential tim es. Several may
As Student Development Professionals we
could eventually see some fiscal savings.
crank up the heat while leaving th e \>Vinare at a pe rfect place to examine how we
Savings are always good . Th e small savings
clows open to get that perfect tempe rature.
should consider all of our resources an
could add up to be big savings over time,
These students are more likely to leave
offering to God. We must learn to hon o r
which could possibly mean a lower increase
water running needlessly and use more
God
with our personal resources, and also
in the cost of things like room and board
paper towels than necessary. All of these
tl1e
resources that do not belong to us.
witl1
each year. The saving could also mean
small actio ns can add up to be a large
Some coll eges and universities have been
investment in bette r facilities that the stuamount of was te.
exploring stewardship already and wi ll condents would benefit from, or more investtinue to d o so . I invite all Student
It is apparent that students will eventually ment into staff and facu lty, which could
Development
Professionals to join in that
strengthen the product of the students'
face the obstacle of prudently spending
process. We can e ncourage our students to
educational
journ
ey.
Stud
e
nts
need
to
money, and some even learn tl1 e art of stewlearn stewardship with every resource th ey
understand that th ese savings could comardship. Until they do, it seems tl1at students
have, wh ether it be their own, the school's,
pensate them in a number of ways. This
can be rather wasteful with the resources
or their employer's. We can also encourage
attempt
to
save
money
may
be
lofty
but
I
do
that th ey are entrusted "'~th. I would like to
stewardship by the way we model it. Let us
have reason to believe that this alteration
sugges t that as Student Developm e nt
learn from Adam and Renee's desire to
could work. In Novembe r, I taught a workProfessionals, we should consider tl1is issue
conserve
their resources and be good stewwhile our studen ts are still ,.,~til us. It is shop "The Leader as Steward" where I preards
with
all that we have.
sen ted this perspective on stewardship \>\~th
important for us to remind our students tl1at
a
group
of
students
who
live
on
campus.
As
they have a responsibility to be good stewKeni Cissna se111es as Resident Di1ector in the
a result, students tell me that th ey are now
ards witl1 all tl1ey have. I have iclentifieclt1vo
Office of Leadership Develofmzent at Asbury College,
conscious
when
th
ey
leave
th
e
water
runways that we can encourage our st·udents o n
Wilmore, KY
ning frivolously or turn o n lights they don't
tl1is matter. I am sure tl1at each school "'~II
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the Christians expelled from the Eternal
City purportedly for causing a riot, for \~o
lating the pax romana. For th e Christians in
Rome, this was th e first taste of persecution .
Many had been insulted, imprisoned, their
property had been confiscated. (In Acts
18:1-2 we meet Priscilla and Aquila who
were a part of that same expnlsion.) The
first hearers of this beautiful letter were teetering on the edge of hopelessness.
But now it is 15 years later, and Nero has
become emperoc With his unstable government, fresh persecution is about to
break o ut. He will blame the Christians for
the great fire that will destroy virtually the
entire cen tral section of the city. For the
first time, followers ofJ esus will face bloody
persecution in the arena. They will see the
cross, not simply as a symbol ofJ esus, but as
a very real shadow of what will become
their future experien ce. As a result of the
pressu re some of them will stop coming to
meetings of the house churches that dotted
the city. Many will be tempted to lose hope.
With that hopeless life situation in view, the
write r of Hebrews, p erhaps one of their
pastors, will make seven pronouncements
about hope. Let's outline them briefly:

"Words are clumsy bricks. "

I. Hope is something we must courageously hold on to.

he words we use th e most are the
ones we understand the least. When
God wanted to speak to us, He didn 't drop a book from the sky; H e spoke a
living Word, a fl esh and blood and bone
1-Yord. Because our human words really are
clumsy bricks, God sen t a Word that was
alive. He sent His Son.

of us really have in mind is something like
wishful thinking. We say we "hope" because,
at the heart of the matter, we really are n 't
sure we will get our wish. "I'm not sure my
loved one will die, but I 'hope' not." If hope
for us is only a wish , then "hope" is a word
that has lost it's meaning, that is no longer
alive. Biblical hope is a different matter.

Still, we use words like "faith ," "hope," and
"love" without knowing what they really
mean (l Cor. 13: 13). They represent concepts th at are beyond words. They are
sounds we make with our lips that represen t bottomless ideas.

Most of us don 't like Hebrews. Be honest. It
is a "jitzzy" book. Th e central concepts seem
archaic and obscure. Mechizedek, angels,
high priests and altars. Wh ere is the hope
in these? But when you begin to understand that Hebrews is really a book abou t
hope, it all begins to come into focus.

T

"I hope it will rain," we say. "I hope to see
you soon." Or "I hope I won't get cance r."
Or "I hope my loved one won 't die." When
we speak the sim ple word "hope," what most

Hebrews was firs t written to a group of
J ewish-Christians in Rome in the second half
of the first century. In 49 AD, Claudius had
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"But Christ, the faithful Son, was in chmge
of the entire household. And we are God's
household, if we keep up our courage and
remain confident in our hope in Christ. "3:6
II. Hope is something we must become
sure of.

"Our great desire is that you will keep 1·ight
on loving others as long as life lasts, in order
to make certain that what you hope for will
come true. " 6: 11
III. Hope is a gift offered to us by God.

"So God has given us both his promise and
his oath. These two things are unchangeable
because it is impossible for God to lie.
Therefore, we who have fled to him for refuge
can take new courage, for we can hold on to
his promise with conjidence. " 6:1 8

IV. Hope gives us stability in the midst of a
stormy world.

"This confidence is like a strong and trustworthy anchor for our souls. It leads us
through the curtain of heaven into God$
inner sanctuary. " 6:19

VI. Hope is based on His faithfulness.

"Without wavering, let us hold tightly to the
hope we say we have, for God can be trusted
to keep his pmmise. " 10:23
VII. Hope is inextricably tied to faith.

V. Hope allows us to draw near to God.

''For the law made nothing pe1ject, and now
a better hope has taken its place. And that is
how we draw near to God. " 7:1 9

"1Wwt is faith? It is the confident assurance
that what we hope for is going to happen. It is
the evidence of things we cannot yet see. " 11:1

DEVELOPED.
ENERGIZED.
CHANGED.

This cn·ticle was rejJrinted with permission and was
taken from the SejJlflnber 2003 edition of "Frvm the
Study" website: httjJ.//www.michaelcard. com/column. asfJ. "From the Study" is a monthly syndicated
column by Michael Card.

Azusa Pacific University's Ed.D. in
Educational Leadership with an emphasis
in Higher Ed uca tion is designed for
professionals seekin g to develop their skills,
energize their careers, and instigate change
on th eir camp us.

APU Program Distinctives
•
•
•
•

Strengths- based education
Christian perspective of truth and life
High facu lty support of students
Cohort n1.odel - a community of
scholars that takes classes together
• Attend class twic e a year: three weeks in
July and three weeks in January

" " - (626) 815-5374

[ij![ij+ www.apu.edu/edu cationlhighered
ij@fJI• mdunn @apu. edu

If you feel hopeless today, perhaps it is
because your hope is only wishful thinking
which is not really hope at all. Hope is
more tllan a wish. Let tl1e Living Word
transform your heart and mind and then
your hope will come alive. You may not be
facing persecution in the arena, but still for
man y of us there are lions prowling about
and to be sure there are storms in all our
lives. We need more tl1an wishful thoughts.
We need the One whom tl1e writer of
Hebrews called the Anchor of Hope. He is
our hope. (lTim.l: 1) Hold on!
Michael Canl will be guest artist and worshifJ
leader at the 2004 A CSD Conference, j une 7-10 at
j ohn Brvwn Univmity, Siloam Springs, AR.

Ed.D. in Educational Leadership:
Higher Education

(800) 825-527tl or

The writer wanted those early Christians
(and us as well!) to see that biblical hope is
infinitely more than wishful thinking; it is
His gracious gift to which we must courageously hold on to. It is rooted, not upon
our wishful thinking but upon the faithfulness of the God who has perfectly kept all
H is promises. Our faith in Him is tl1 e link
to the hope He alone provides.
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I&

AZUSA PACIFIC
U N IVERSITY
!203

18

compulsion to maintain order or power.
Subjugation is its end goal. A student has
created an imbalance and we as student
affairs administrators have a responsibility
to recreate that balance. In a pre0ous age
this sense of balance was recreated at tim es
l~th out even a process or an experience
which might forge transformation 1~thin
the student. If we think those days are
behind us we on ly need to listen carefltll y
to how th e notion of liabili ty is at tim es
employed to legitimate a whole host of disciplinary actions- actions tl1at often preclude the transformation within students
that grace alon e can establish.

Thinking Theologically:

To Seek the Grace that Redeems
by Todd C. Ream
ne of the greatest challenges fac ing
those of us who serve as student
affairs administrators may prove to
be the discipline we are responsible for
affording our respective student communities. While many observers of higher education argue that beha1~oral concerns o n our
campuses are reaching near epidemic proportions, others remind us that sim ilar
b e hm~ o ral concerns were part of even the
earliest clays of Am erican high er education.
However, I would contend our age comes
~~~th a unique challenge. vVhile students at
Harvard College in the 1600s were likely to
be prone to misconduct, they we re not susceptible to the sam e sense of inc\i0c\ualism
currently plaguing our generation. This
sense of inc\ivic\ualism is evident in the
remarks of the student who quips, "vVh o are
yo u to judge?" and in the th oughts of the
student affairs administrator who responds
by askin g him or herself, "Wh o am I to
judge?" Regardless, our calling to seek the
grace that redeems is an indispensable compo ne nt of o ur identi ty as Christian educators. Perhaps asking "Wh o are we who
judge?" may help us resolve a portion of o ur
current dilemma-even if the historians
amo ng us will always insist that student miscond uct is an inherent part of coll ege life.

0

In order to change the questions we ask
o urselves we must return to the prac tices we
find in the Church that give and sust:.:1in our
very identity as Christian people. These
practices include baptism and the Lord 's
Supper. In baptism, we relinquish our inclivic\ual identity and take our place as members of the body of Christ. Our ide nti ty
becomes inextricably tied to the identity of
otl1ers. However, life is not easy and t11e
pressure for us to separate ourselves from
the well-being of other members of the
body of Christ is great at times. An inherent
quali ty in tl1e practice of the Lord's Supper
is the reminder that we share a common
past a nd a common fi.nure. As a body on a
pilgrimage through life, J esus knew his people would need sustenance. They would
need to be reminded that their incli0dual
wel l-being was illusory in nature. They

would need to be reminded that in and
through him the pursuit of their well-being
was in fact a common endeavor. By li0ng
out our baptism as sustained by the Lord's
Supper, we learn to transition our identity
from being one of autonomous individuals
to being one of a li0ng community.

In all fairn ess, concern over matters such as
liability surfaced in part because of tlle
recent inability of student affairs administrators to distinguish tlle grace tl1at seeks to
redeem fro m permissiveness. Like coerciveness, permissiveness is an inc\i0c\ual compulsion. However, tl1e similarity ends tl1ere
as permissive ness is cl1iven by a desire to
avo id th e discomfort th at in evitably
emerges when we are called to engage one
another. Such discomfort should emerge.
Engaging our students over disciplinary
matte rs induces a humbling awareness of
our own struggles 1~th sinfulness. As members of the body of Christ we realize t11at
our common effort to seek tlle grace tl1at
redeems leads us to a grace tl1at is costly. In
th e words of Dietrich Bonhoeffer, "Such
grace is costly because it calls us to follow,
and it is grace because it calls us to fo llow
J esus Christ. It is costly because it costs a
man his life and it is grace because it gives a
man the only trne life" (1937/ 1995, p. 45).

As a result of this transition , we who serve
as student affairs administrators find ourselves as part of a common pursuit to seek
th e grace that redeems. Wi thin the larger
body of Christ, grace becomes a gift from
God that we inherit and subsequently offer
to one another as pa rt of the life we share
together. Such an offering forms the bond
tl1at unites us. H oweve r, tl1is bond is not
one that is stagnant in nature. By contrast,
the bond formed by grace is dynamic. It
calls us to participate in a common pursuit
of holiness. We yearn to pass it on to our
students in the hope that they will yearn to
offer it to others. A pursuit with anytl1ing
less as its goal would discredit tl1e sacrifice
Christ made o n our behalf. We believe in
our students because Christ believes in us.
V\Te are a people who offerjudgment but we
perform such an act o nly witl1 fear and
trepidation. We seek th e grace that
redeems because to seek anything less
would diminish our common expression of
gratitude for the grace Christ afforded us.

Beyond tl1e context of tl1e body of Christ,
the cost of grace is unknown. As indi1~duals
we are left to work with our students on our
own accord. We can often fall prey to coerciveness o r permissiveness. Within the context of tl1e body of Christ, grace is found to

We know tl1at erring in such an effort is all
too easy for grace is neith er coercive nor
permissive in nature. On one extreme,
coerciveness is driven by tl1e individual

S~S~
·
la~ching
pr~gram
Stu~ent ~ssues
• Sm;cess in
a new
1
• Leader~hip training ideas .
,.~.Wlwt's working in Residence Life '
•Sq.tdent Devt;lopm~t _
t .
Academic partnerships
{r
·• Book reviews
•

I

'

'•

·

,
·
Research findings ·
"
• Issues facing Student Development
professionals
·
~ Rehections over the years
•

t

Submis.~ions ave currently being solicit~d for publication in tllet Fall 2004
and WIN'FER 2005 editions of the Koinonia. Please contact Kim •Case
,
(kn1case@nwciowa.ed]J, '1712-707-7200) and sl:ie will forward vour inf~rmation to
the ~~wly ,elec eel I~oinonla editor. Articles received by Au~t '15, 2004' will be
considered for the Fall 2004 edition.

19

Association for Christians in Student Development
Presents the second annual

Mid-Level Professionals
Retreat
John Brown University, Siloam Springs, AR
June 4 - 6, 2004
The goals of this exciting learning expetience are to provide
participants intensive time to reflect on the responsibilities,
challenges and uniqueness of being a mid-level professional
and to provide advice and mentoring which is practical and
relevant to the day-to-day experience of ACSD mid-level professionals in accordance with the biblical world vi ew of the
organization.
A mid-level professional is defined as anyone who reports to
a senior student affairs officer or reports to someone who
reports to a senior student affairs officer. These professionals have on-going supervisory, budgetary, and/ or programmatic responsibiliti es for a department. Ideally, participants
will have five (5) or more years experience as a full-time student affairs professional, or have been in student affairs for
at least two years with previous related professional experience in a mid-level leadership position.
The retreat v.rill be limited to 16-20 participants in order to
provide the personal mentoring relationships desired by the
4 senior level professionals serving as m entors in the program. The exciting aspect of this professional development
expetience is this mentoring relationship. Mentors for this
year's re treat are Dr. Mimi Barnard, Abi len e Christian
University; Dr. Eileen Hulme, Baylor University; Dr. Mark
Da\ris, Pepperdine University; and Dr. Wayne Barnard,
Abilene Christian University. In addition to teaching and
mentoring sessions, the group will share in powerful and
memorable periods of devotion .
Here are reflections from some of last year's participants:

"Ten days outfrmn our time together, I think back and would
be bold enough to assert that this week-end was the most significant pmfessional development since grad school. It is also
the single most valuable investment any institution has made
into my professional life. "
"17lere was so much gained that I am still processing everything.
It was a tremendous benefit to hear from the mentors who have

many more years of experience, yet be down to earth and real
about all aspect of their work. 77w whole retreat was challenging
and inspiring. It tmade me r-e-examine why I do what I do. It was
the best time of professional development I have had in my work
in higher education. "
Online registration for the ACSD Mid-Level Professionals
Re trea t will begin on March 22 at www.acu. edu / acsdretreat.html. For more information contact Wayne
Barnard, barnardw@acu.edu.
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be costly because we understand tl1at tl1e
well-being of our students is inextricably tied
to our 0\~~1 well-being. More importantly, we
find t11at the well-being we share is one origitully established by Christ and Christ alone.
We simply extend t11at well-being to our students. The question we should subsequently
ask ourselves is, "Who are we who judge?" As
a resul t, we are able to move beyond tl1e fallacies of coerciveness and permissiveness
and engage our students in a common
effort to seek the grace that redeems.

For Further Reading:
• Augustine (397/ 1961) . Confessions, R.S.
Pin e-Coffin ,
trans.
New
York,
NY/ London, UK: Penguin Books.
• Bonhoeffer, D. (1937/ 1995) . The Cost of
Discipleship, R.H. Fuller, trans. New York,
NY: Touchstone/ Simon and Schuster.
• Bonhoeffer, D. (1954). Life Together, J.W.
Doberstein, trans. San Francisco, CA:
HarperSanFrancisco.
• Colby, A., Ehrlich , T. , Beaumont, E. , &
Stephens, J. (2003). Educating Citizens:
Preparing America 's Undergraduates for
Lives of Moral and Civic Responsibility. San
Francisco , CA: Jossey-Bass .
• Dykstra, C. (1999). Growing in the Life of
Faith: Education and Clnistian Practices.
Louis\ri ll e, KY: Geneva.
• Jon es, L.G. (1995) . EmbodyingFmgiveness:
A n eological Analysis. Grand Rapids, MI:
William B. Eerdmans.
• Maclntyre, A. (1966 / 1996) . A Short
History of Ethics: A HistOl)' of Mo-ral
Philosoj;hy from the Home1ic Age to the
Twentieth Centwy. New York, NY:
Touchstone/ Simon and Schuster.
Todd C. Ream is Assistant Visiting Prvfessor of
naucational Administration-Higher Education at
Ba)'lor Universit)'- He fJreviouslJ' served as the chirf
student ajfain officer at Oklahoma Baptist
University and as a residence director and lecturer at
Messiah College. in addition to thr "Thinking
Theologirall)' " column in the Koinonia, he is also
the author offorthcoming articles in journals such as
Educational Philosophy and Theory, Growth:
The Journal of the Association for Christians
in Student Development, thejournal of
Education and Christian Belief, and New
Blackfriars . He invites your n mad1s and suggestions concerning this jJarticula.r fJiPre or conceming
topics forfur-thrr exploration. You can 'leach him at
Todd_Ream@Baylm:edu.

Book Review
Strategies for Staff Development:
Personal and Professional
Education in the 21st Century
William Bryan and Robert A. Schwartz (Editors) - 1998
Reviewed by Jeff Doyle, Ph. D.
tudent affairs ' increasing involvement in the educational mission of the institution requires a professional staff with the knowledge and skills to make a valuable
contribution. In addition to student affairs graduate education, staff development
is one of the best ways to prepare student affairs professionals for their growing educational emphasis. In spite of this, Preston (1993) observes that the "implementation
of staff development programs on a systematic basis in many institutions has not
occurred" (p. 362). In Strategies for Staff Development: Personal and Professional Education
in the 21st Century (1998), Bryan and Schwartz compile eight chapters which offer a definition of, a rationale for, and an implementation guide for an effective staff development program.

S

In the first chapter, Bryan and Schwartz include several definitions of staff development; one of which includes "a planned experience designed to change behavior and
result in professional and/ or personal growtl1 and improved organizational effectiveness" (Merkle and Artman, 1983). This definition includes the two primary outcomes
of st:lff development: professional and personal growth, which includes competent,
creative, motivated and committed staff (p. 6) , and organizational effectiveness, which
includes greater success at meeting institutional and divisional goals.
Although there is widespread consensus that professional development is needed,
there is less agreement about how to do it. Chapters two through six suggest several
approaches to staff development. In chapter two, Holmes examines the value of performance-based approaches, which rely on assessment of staff and divisional performance, for successful staff development. Before assessment occurs however, performance goals are set and performance coaching is used to motivate staff. Achievement
of goals leads to performance rewards. The advantage of the performance based
model is its formal process and dependence on observable results.
In chapter three, Winston and Creamer offer another approach to staff development
called synergistic supervision. There are seven primary componen ts of synergistic
supervision which include a dual focus on personal and institutional improvement,
two-way communication and joint effort between the supervisor and staff member, and
a focus on competence which includes knowledge, skills, and attitudes. The identification of staff members' career anchors, defined as occupational self-concepts (Schein,
1990) is another framework for selecting appropriate staff development activities.
Common career anchors include the n eeds for technical competence, security, creativity, a sense of service, autonomy, and challenges. If supervisors discover how staff
members view themselves in respect to their work, they will have greater awareness for
the rewards that v-~11 stimulate staff development and commitment.
In chapter four, Harned and Murphy examine the importance of the institution, the
student affairs profession, and the supervisor on new professional staff development.
An understanding of the interdependence of each of these factors is used to explore
many strategies for new professional staff development. The concept of mentoring as
a form of staff development is investigated in chapter five. Based on a qualitative study
of th e benefits of mentoring, Cooper and Miller ncourage mentoring relationships
which include career guidance and psychological support. The wide number of poten-
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e Time
itllfulness
ar(J
The Executive Committee of ACSD invites
nominees for the Life Time of Faithfulness
Award. The purpose of this award is to
acknowledge and honor those who are retiring from the field of student affairs and to
show appreciation for the significant contributions they have made on their own campus as well as to ACSD. Many student affairs
professional can easily point to a person or
persons who has served as their professional
mentor. These are persons who by their faithful obedience to Christ, effective service to
students and significant mentoring of
younger professionals have become a part of
what scripture describes as "a great cloud of
witnesses". This award is a way to say thank
you for a job well done.
Life Time of Faithfulness Award recipients
will need to meet the following two criteria:
1. A minimum of 15 years service in Student
Affairs positions.
2. A minimum of lO years membership in
ACSD directly prior to retirement including faithful conference attendance and
other demonstrations of support to ACSD.
Letters of nomination should be submitted
to Tim Arens, President Elect of ACSD no
later than May 1, 2004 for recognition at this
year's annual conference at John Brown
University. Send letters of nomination to the
following address:
Tim Arens
Dean of Students
Moody Bible Institute
820 LaSalle Blvd.
Chicago, IL. 60610

or via mail: t rens moocty.edu

Book Review Continued
tial problems with cross-gender mentoring relationships, including anxiety about inappropriate intimacy or the potential appearance
of inappropriate intimacy, was one additional finding of their study.
The use of self-reflection for student affairs staff development is suggested by Nottingham in chapter six. Specifically, the use of personality, learning and behavioral instruments such as the Myers-Briggs Type Indicator are examined for the self-awareness they offer
student affairs staff. Chapter seven provides an example of a student affairs staff development program over twenty years at Ball State
University. For the decade, Ball States' staff development program has been based on twelve principles for development including
creating a learning organization, breaking down barriers between departments, using data effectively, and reducing fear.
This book is a good primer for student
affairs staff development. Bryan and
Schwartz begin and end the book with
chapters that effectively introduce and
summarize the concept of staff development, respectively. The six chapters in
between offer plethora of ideas for planning and implementing an effective staff
developm ent program . The major drawback of th ese chapters was the failure of
the authors to identifY the weaknesses of
their suggested approaches. For example,
the performance-based model's attention
to professional and organizational results
has shown that people who know that
everything they learn will be measured at
some point have decreased intrinsic motivation to learn. Conversely, using selfreflection for staff development, as recommended by Nottingham, is a predominantly intrinsi c process that often has no
connections
to
future
behavior.
Therefore, student affairs staff should be
careful to critically evaluate each of the
staff developm ent approaches suggested
in tl1is book. With this in mind, most, if
not all, of th e staff developm ent
approaches have the potential to improve
the effectiveness of not just the student
affairs staff; but the institution as well.

Jeff Doyle serves as Director of Residence Life at
AjJjJalachian State University in Boone, NC.
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GUIDEJ FQR YQUR JQURNEY:
Ravi Zacharias:
World renowned speaker and author

Michael Card·
Author, Speaker and Dove award winning musical artist

]on Dalton:
Director of the Center for the Study of
Values in College Student Devleopment

Robbie Castleman:
Author, speaker and Professor of Bible at
John Brown University

Stuart Lord·
Dean of the Tucker Foundation and
Associate Provost of Dartmouth College

Blessed are those whose strength is in
you, w ho have set their hearts on
pilgrimage. They go from strength to
strength, till each appears before God
in Zion.
- Psalm 84:5 and 7
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KOINONIA is the official publication of ACSD (Association for Christians in
Sn1dent Development). The purpose of the publication is to provide interchange, discussion, and communication among Christian professionals in
the field of Sll!dent Development. It is published three times per year, in
early fall, winter, and spring. Both solicited and unsolicited manuscripts and
letters may be submitted to the editor for possible publication.

The KOINONIA is mailed to all members of the Association. Annual
ACSD membership dues are $35.00 per year. Information on membership may be obtained by contacting David Tilley, ACSD Membership
Chairperson, Houghton College, 1 Willard Avenue, Houghton, NY
14744; david.tilley@houghton.edu. Address changes may also be sent to
Membership Chairperson.
The ideas and opinions published in the KOINONIA are not necessarily
the views of the executive officers, or the organization of ACSD, and are
solely those of the individual aud10rs or book reviewers.
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